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Significance of the Study 
At the present time in this country we are acting on social 
issues which have long been sore spots on the American body politic. 
Certainly, the oppressed peoples, victims of racial discrimination, 
poverty and cultural deprivation have sought action against these 
injustices and the concomitant condition, human misery, for hundreds 
of years. Yet heretofore, these voices were faintly heard if we judge 
by the measures taken to eliminate these adverse conditions. However, 
new approaches to old problems and emerging new ones have become para¬ 
mount as the voices of discontent and public concern are heard more 
clearly. The echoes have traveled to foreign countries who measure 
the greatness of our nation by the opportunities it makes available 
for all of its citizenry. 
The United States has long been involved in an ideological 
struggle with the Communist countries of the world in an attempt to 
win as her allies the non-aligned nations of the world. America has 
maintained that we are the greatest nation in the world and used as 
evidence of this greatness our economic affluence and the democratic 
framework of our constitution. Nevertheless, despite the affluence 
of the many, millions are affected by the degradation of poverty. 
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The recognition of poverty, the public concern and the embarrass¬ 
ment poverty has caused this country at home and abroad, resulted in 
the Economic Opportunity Act of 1964 which is an attempt "... to 
mobilize the human and financial resources of the Nation to combat 
poverty in the United States . . . . "■*■ 
As significant as the movement of the Economic Opportunity Act 
through Congress was the passage of the Civil Rights Bill of 1964 
which endeavors to guarantee all of America's citizens freedom from 
racial discrimination in public accommodations and voting. The Civil 
Rights Bill of 1964, though not a Negro bill which guaranteed only 
Negro rights, was aimed at eliminating the discrimination still 
suffered by Negroes 100 years after the Emancipation Proclamation. 
The Bill was the result of dramatic and dedicated efforts of negotia¬ 
tion and direct action on the part of thousands of concerned Negroes 
and whites tired of the conditions that racial discrimination perpet¬ 
uated. This Civil Rights Bill brought to American citizenry the long 
awaited message that the time had come to guarantee all Americans an 
equal right to life, liberty and the pursuit of happiness. 
In March of 1965, the Aid to Appalachia Bill was passed by 
Congress. This Bill is designed to alleviate the economic and social 
emptiness which exists in what was once one of the most productive 
areas of this nation. Other significant measures have moved through 
Congress in recent years, among them: A Fair Housing Bill which 
U. S. 
2nd Session, 
Congress, House, Economic Opportunity Act, 
1964, H. R. 11377, p. 1. 
88th Congress, 
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forbids discrimination in housing programs financed by federal funds 
and the Federal Aid to Education Bill which seeks to improve the 
educational conditions and opportunities for the people of this country. 
There have been other steps taken to eliminate undesirable social 
conditions in the United States. Yet, social change requires skilled 
persons who can point out the needs of society and mobilize people to 
take action to improve the social conditions. The question of how 
social workers and social agencies can help make improvements in the 
society and enhance the social functioning of people is certainly 
important. 
Social workers contribute to society through the programs of 
their agencies. Many of the educationally disadvantaged and culturally 
deprived, the unemployed and delinquent, school drop-outs, and others 
seek leisure activities to pass their time. It is hoped that social 
agencies will offer programs emphasizing activities which will con¬ 
tribute to the positive social functioning of these people. 
One reason for the high rate of poverty, crime, delinquency, and 
illiteracy among certain racial and class groups is that the needs of 
these people are not being met. Unfortunately, Negroes and the work¬ 
ing class are still deprived of opportunities essential to helping them 
improve their condition. 
Racial discrimination and segregation are still widely practiced 
in the United States despite the continued attempts of our Federal 
Government to eliminate such practices in all walks of life. 
Consequently, Negroes continue to be humiliated daily by discrimina¬ 
tion in housing, education, employment, public accommodations, 
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government and social agencies that inhibit them from fully developing 
their capacities. Therefore, when the performance of those discrimi¬ 
nated against is less adequate, it is often said that their functioning 
is significant evidence that they are not able to achieve or have no 
desire to do so. 
The working class is associated with low status in the American 
class system.'*' In the American culture, low status implies subjection 
to injustice, discrimination and exclusion from forces vital to chang¬ 
ing one's present social state. 
Despite the fact that many sociologists negate the existence of 
social class in the United States, and depict the American society as 
a homogeneous unit in which social mobility has become increasingly 
greater with the birth of new industry and resultant disappearance of 
rigid class divergence, there remains today in this country a division 
and identification of people along class lines. One need only to drive 
through any of America's cities and observe the homes of the residents 
and, without a doubt, validate the existence of social class. There 
is a clear and dynamic difference between the shabby, two-room, 
unpainted, windowless, wooden framehouse which is void of lawn and 
bath, with cold running water and an outside privy; and the colorful, 
red, two-story, twelve room, brick house which has all the modern 
facilities -- two baths, two toilets, a beautiful lawn adorned with 
See Richard A. Cloward, Social Problems, Social Definitions and 
Social Opportunities. Mimeographed address prepared for the Regional 
Institute on "Juvenile Delinquency and Social Forces". Sponsored by 
the National Council on Crime and Delinquency and the Ford Foundation, 
April,1963. 
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assorted arrangements of flowers and a thirty-foot driveway with a 
garage which harbors the family automobile. To be sure, the homes 
where Americans reside tell something about the people who occupy them. 
Yet, the homes of America's citizens do not reveal the entire story of 
class in the United States. However, housing tells something about the 
income of the citizenry, their value system, their aspirations, their 
involvement in the mainstream of American life. 
There are numerous ways through which people in the United States 
are identified by class; among them race, occupation, place of resi¬ 
dence, religion, school attended, social clubs and interest groups. In 
addition to these factors, are the everyday verbalizations of American 
citizenry with their reference to the "man on the top", the "guy on 
the bottom", the "Rockefellers", and the "plain ole Joneses", the 
"poor", the "rich", the "working, middle and upper classes". These 
verbalizations are not simply figures of speech or symbols of mere 
abstractions. For the people who utilize these phrases usually have 
some conception (vague though it may be) of a group of people who are 
separated by some significant factor or factors, in short, a social 
class. 
There is a difference between the culture of the working class 
on the one hand, and the culture of the middle class on the other,^ 
though there is no correlation between innate abilities and class 
membership. In a closed stratification system, the upper strata hold 
1 
Leonard Riessman, Class in American Society (Glencoe: The Free 
Press, 1959), p. 174. 
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a monopoly on achievements because the lower strata are excluded from 
leading positions and deprived of educational opportunities. Essen¬ 
tially, the middle and working classes share in the same American 
culture, but each class has its own distinctions. 
A description of any class is relative and cannot be rigidly 
defined. Therefore, one cannot attach definite unchanging symbols or 
behavior patterns to either. However, American Society is middle class 
oriented; middle class values, tastes, and life patterns are the domi¬ 
nating cultural features. In education, politics, and religion, the 
American middle class is the dominant influence. The average man, as 
the mass man, in American Society is middle class.^ The symbols of 
the typical middle class are: the emphasis upon education, profession, 
success ideal, the noisy middle-class involvement in community affairs, 
p 
politeness and manners, respectability and morality. 
The working class includes those who perform the skilled, semi- 
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skilled, and unskilled jobs. They have modest or low incomes, and 
usually reside in housing projects, the slums or other low-cost 
residences. Their education is usually minimal and they are little 
respected because they are excluded or have little involvement on 
decision-making levels in the community. They rarely participate in 
the alleviation of community problems because of exclusion by the 
1 
Ibid., p. 171. 
2 
Ibid., p. 173. 
3 
Richard Centers, The Psychology of Social Classes (Princeton: 
Princeton University Press, 1949), p. 80. 
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middle and upper classes. 
Social agencies view working class groups through middle class 
eyes. The working class may not resemble the agency staff in educa¬ 
tion, attitudes, behavior or values. But too often-- 
. . . these differences are widely interpreted as an 
indication that the poor are of a lower order--lack- 
ing ambition, content to wallow in their poverty, 
unwilling to rise out of their condition and act like 
the middle class of the world.^ 
If programs in agencies are affected by such attitudes, the 
programs offered to working class groups in these agencies may not be 
geared toward enhancing the status of this group. Agencies with such 
attitudes may see the working class groups as potentially dangerous 
people with weak social controls; in the absence of social constraint, 
their primitive (malevolent) impulses are given free rein and the 
o 
result is moral, social and psychological deviations. 
Their attitudes reflect the thinking that "the idle mind is a 
devil's workshop". Hence, their professional skill is likely to be 
utilized in helping groups enjoy themselves and keep occupied, thereby 
limiting the opportunity for their asocial behavior. It is under¬ 
standable that all people should make the wisest use of their leisure 
time. However, the idea that utilizing free time in any manner is 
profitable, as long as it is not asocial, must be questioned. 
If the purpose of social agencies is just to keep people 
occupied lest they revert to asocial behavior, it may be that such 
*Cloward, op. cit., p. 9. 
^Ibid., p. 1. 
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agencies reflect the attitude that people cannot change regardless of 
what kind of programs they receive. It seems logical then that such 
agencies would probably have programs based upon activities which are 
primarily recreational and non-intellectual. 
Conversely, if the purpose of social agencies is to enhance the 
social functioning of their membership, it would seem to follow that 
the programs would be concerned with more than keeping people occupied. 
Inherent in their purpose of enhancing social functioning is the belief 
that people can grow and change. Therefore, it seems that their 
programs would focus on social growth, modifying attitudes, influencing 
behavior and enhancing aspirational levels. These agencies would more 
likely dedicate themselves to helping their membership utilize their 
time in programs that provide more enriching experience. Their programs 
might place emphasis on: (1) experiences that are challenging and help 
groups to think, raise questions about their society, and broaden their 
understanding of their rights and responsibilities as citizens, 
(2) politics, education and intergroup relations, (3) the daily lives 
of people, i.e., family relationships, job opportunities, housing, 
budgeting, skills in relationship and leadership, health problems, 
involvement in the workings of government and the relationship of their 
locale to the entire country, (4) increasing understanding between 
racial and class groups, (5) current events and the relationship of the 
United States to other countries and (6) the culture and problems of 
the United States and other countries. 
These are clearly two different approaches to working with people. 
The approach would probably be influenced by the attitude that the 
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social agencies have toward their membership. The first approach is 
more likely to be used in working with Negroes and the working-class 
if social agencies see them as essentially worthless and incapable of 
change. 
We are especially concerned about the youth of this country who 
are expected to be the future leaders of this Nation. The economic, 
political, and social welfare of future America will depend consider¬ 
ably upon the preparation that our young people receive prior to their 
entry into adulthood. 
In his inauguration speech of January 1961, the late President, 
John F. Kennedy, requested of the nation's citizens that they "ask not 
what your country can do for you, but what you can do for your country".*" 
Certainly, President Kennedy was speaking to the youth of America too 
when he attempted to make the nation aware that there is a certain 
necessary reciprocity that must exist between this nation and its 
citizens, i.e., that each must seek earnestly to make a contribution 
to the other. 
It seems apparent then that if all youth are to be expected to 
make a contribution to America they should be given the kinds of 
experiences that will best prepare them for performing productive roles 
in the progress of the nation. However, social agencies may be failing 
to provide programs that adequately prepare its youth for successful 
entry into adulthood. If this is so, social agency purposes could be 
1 
President John F. Kennedy, Presidential Inauguration Speech, 
Washington, D. C., January, 1961. 
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a reason for this failure. But the primary reason is likely to be that 
social agencies neglect to uphold the values of the social work profes¬ 
sion which dictate that all men have dignity and worth, can grow and 
change, and should have the opportunity to develop their potentialities 
to the fullest extent possible. Unfortunately, social agencies may be 
guilty of perpetuating the same conditions of inequality they are 
dedicated professionally to eradicate. If social agencies place more 
emphasis on activities for activities sake, they may be failing to help 
our youth develop skills and attitudes essential to their growth and 
the growth of our nation. 
Statement of the Problem 
This study examines the programs being offered to youth in group¬ 
serving agencies. We hypothesize that in a study of the groups' 
activities : 
1. There will be 
A. more educational activities among white groups 
than among Negro groups. 
B. more creative expression activities among white 
groups than among Negro groups. 
C. less athletic activities among white groups 
than among Negro groups. 
2. There will be 
A. more educational activities among middle class 
groups than among working class groups. 
B. more creative expression activities among middle 
class groups than among working class groups. 
C. less athletic activities among middle class groups 
than among working class groups. 
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The purpose of this study is to test the above-stated hypotheses. 
Method of Procedure 
In this study we utilized group records from four out of a total 
number of six group-serving agencies which were listed in the Social 
Service Directory of New Orleans, Louisiana, for the year 1963-64. 
Three of the agencies whose group records were used in this study 
serve only white membership and employ only white staff. The other 
agency whose group records were used in the study is bi-racial, i.e., 
serves both Negro and white membership and has Negro and white staff. 
However, the Negro staff can serve Negro membership only while the 
white staff serves both Negro and white membership. 
Two Negro agencies listed in the Social Service Directory as 
group-serving agencies serve only Negro membership and employ only 
Negro staff. One of these agencies served groups during the period 
considered in this study but no records were available. The other 
Negro agency discontinued services to groups in 1958; therefore, no 
records were available for the period considered in the study. 
The directors of the six agencies which were listed in the 
Directory as group-serving agencies were reached by phone for an 
appointment to discuss the research project. They were asked permis¬ 
sion to use fifty agency records from among the groups they served 
who ranged in age from ten to sixteen, from the period 1959 to 1963, 
covering the months of September through May. The agency directors 
whose group records are used in this study granted permission to use 
their records, though none of them were certain that they had fifty 
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group records. The groups of the Negro agencies were eliminated 
because there were no records available from one of them and the other 
had no groups during the desired period of time. 
Each director, whose group records were used, was sent a letter 
which he signed, verifying in writing that he had granted the use of 
agency records for research purposes. Every director was guaranteed 
via the spoken word and through the letter that confidentiality would 
be observed in the use of the records. 
Each director was asked for fifty group records so that every 
other record could be chosen from the fifty to arrive at a sample for 
the study which would total one hundred records, twenty-five records 
from each agency. A random sample of twenty-five records from the 
fifty provided by each agency seemed to be representative of the group 
records available. 
Three agencies provided fifty records. One of the agencies 
which served only white membership provided only six group records. 
All of these were used in the study. At two of the agencies which 
served only white membership, every other record was chosen from the 
fifty records that each provided until the number of records selected 
from each agency totaled twenty-five. The bi-racial agency provided 
fifty group records, twenty-five records of white groups and twenty- 
five records of Negro groups. The Negro group records were separated 
from the white group records and every other record was chosen from 
each group. Thirteen Negro group records and twelve white group 
records were chosen to make up the twenty-five group records from the 
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bi-racial agency. Hence, a total of eighty-one group records were 
used in the study. 
A schedule outline was formulated which listed identifying data 
of the groups whose programs were examined, i.e., name of agency, race, 
sex, size, age range of group, year group met, and length of each 
group meeting (see Appendix A). The identifying data of each group 
and its program at each meeting was recorded on the schedule outline. 
Occupational questionnaires were sent to the four agency 
directors whose group records were used in the study. On these 
questionnaires, the agency directors recorded the occupations of the 
breadwinners in the families of each group member in every group. From 
the occupations of the breadwinners in the families of group members, 
it was determined whether a group was middle class or working class by 
totaling responses in working class and middle class occupational 
categories. The majority of responses in a particular category deter¬ 
mined the group's class. 
Occupation was chosen as the criterion upon which to determine 
social class. It was chosen because it determines social class more 
than any other single factor. Occupation has proved to be a useful 
criterion in other studies.^ The specific occupations listed on the 
occupational questionnaire came from Center's studies on social class 
(see Appendix B). 
1 
Centers, op. cit. 
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Definition of Terms 
For the purposes of this study, the following operational 
definitions will be used: 
Race - The classification of groups or individuals by 
Negro or white as stated in agency records used 
in this study. 
Social Class - That term used to describe an aggregate 
of people having like characteristics and modes 
of behavior based upon level of occupational 
achievement. 
Working Class - Those persons who perform the skilled, 
semi-skilled, and unskilled jobs, or are recip¬ 
ients of public or private resources. 
Middle Class - Those people engaged in white-collar or 
proprietary occupations. 
Time - The amount of minutes spent in group meetings 
for planning and participation as required by the 
respective agencies. 
Time Span - The total number of months in a four year 
period in which a group met, excluding the summer 
months of June, July, and August. 
Programs - Those activities used to work with group 
members within an agency. 
Group-Serving Agencies - Those organizational struc¬ 
tures that provide supervised programs to youth 
groups. 
Emphasis - Quantity or amount of programs. 
Scope and Limitations 
Records used in this study were drawn from four of the group¬ 
serving agencies listed in the Social Service Directory of the City 
of New Orleans. The records numbered eighty-one and were inclusive 
of the period September 1959 through May 1963. 
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This study was limited to programs in groups and no attempt was 
made to evaluate the agencies or the staff of the agencies. Only 
records of four group-serving agencies in New Orleans were utilized. 
The study is further limited because it was impossible to get a large 
enough number of Negro groups in which the researchers could compare 
programs with white groups. In addition, all of the records of Negro 
groups came from the same agency. 
CHAPTER II 
ANALYSIS OF DATA 
Programs in group-serving agencies for Negro and white working 
class and white middle class are the basis of this study. That there 
might be a difference in programs available to persons based upon race 
or class is a concern of this research. For the purpose of this 
research, programs were categorized into thirteen different areas. 
These programs or group activities are: (A) Individual Sports, 
(B) Team Games, (C) Indoor Activities, (D) Arts & Crafts, (E) Dramatics, 
(F) Dancing, (G) Field Trips, (H) Audio-visual Aids, (I) Discussions, 
(J) Intellectual Activities, (K) Citizenship Training, (L) Music, 
(M) Out-Door Activities. These group activities were later arranged 
to form (see Appendix) three broader categories encompassing similar 
programs. 
Four group-serving agencies are represented in this study. All 
four agencies serve males and females within a certain age range. 
Three of the agencies serve white only. The fourth agency serves 
Negro and white. Two of the agencies serve white working and middle 
class, one serves white middle class only and one serves both Negro and 
white working class and white middle class. 
The hypotheses investigated were: 
16 
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1. There would be 
A. more educational activities among white groups 
than among Negro groups. 
B. more creative expression activities among white 
groups than among Negro groups. 
C. le'ss athletic activities among white groups than 
among Negro groups. 
2. There would be 
A. more educational activities among middle class 
groups than among working class groups. 
B. more creative expression activities among middle 
class groups than among working class groups. 
C. less athletic activities among middle class groups 
than among working class groups. 
The total number of groups at the start of this study was 
eighty-one. However, in order to determine the class of these groups 
a questionnaire (see Appendix B) was used to ascertain the occupations 
of the breadwinner of the families to which group members belonged. 
Questionnaires were sent to the four agency directors whose group 
records were used in this study. Sixty-eight questionnaires of the 81 
sent were returned. The study was limited to sixty-eight groups because 
of the lack of information about thirteen other groups. 
The groups in this study are referred to as working class and 
middle class though they are youth groups. This is the case because 
the breadwinner in families determines the class of the family. There¬ 
fore, children are referred to by the same class as the breadwinner. 
In compiling the data it was decided that Discussions should be 
excluded (see Schedule). The Discussions in the groups did not meet 
the researchers' criteria for discussions. The data revealed that most 
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of the discussions participated in by groups were planning sessions 
for follow-up meetings. The researchers' criteria for Discussions 
were debates, speakers, panels, or other kinds of shared information 
or ideas among group members. 
The first category, Athletics, encompasses the following group 
activities: Individual Sports, Team Games, In-Door Activities and 
Out-Door Activities. In the opinion of the researchers, these group 
activities are used primarily to exercise large and small muscles and 
may or may not be of a competitive nature. The second category, 
Creative Expressions, encompasses the following group activities: Arts 
& Crafts, Dancing, Dramatics, and Music. These kinds of activities 
provide for group members opportunities to vent their feelings by 
reproducing objects or movements. The third category, Educational, 
encompasses the following group activities: Field Trips, Audio-Visual 
Aids, Intellectual Activities, and Citizenship Training. These activi¬ 
ties are closely allied to the field of education and stimulate the 
thinking process; they seek to broaden the educational horizons of 
groups beyond the educational opportunities to which they are normally 
exposed. Each time a group participated in an activity, it was 
recorded on the schedule. The total number of times a group partici¬ 
pated in an activity was recorded by categories. 
Examination of Table 1 will indicate that the total of all 
activities participated in by all groups, both working and middle 
class, for all categories of group activity is 405. 
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TABLE 1 
PER CENT OF PARTICIPATION BY 10 TO 16 YEAR OLD RESPONDENTS 
IN AGENCY A IN ALL GROUP ACTIVITIES BY CLASS 
Group 
Activities 












Athletics 157 96 24 61 15 
Creative 
Expression 167 82 20 85 21 
Educational 81 63 16 18 4 
Total 405 
Athletic activity for white working class groups consumed 247> 
of the time allotted to all activities as compared to white middle 
class groups which devoted 157> of their time to these activities. 
White working class groups spent a significantly greater amount of 
time (97.) in athletic activity than did the middle class groups. 
Table 2 makes possible additional insight into the analysis of the 
athletic group activity by examining it as an isolated activity. In 
this case, we see that both groups together totaled 157 instances of 
athletic group activities. When the participation of white working 
class and white middle class groups in athletic activities is examined 
as a percentage of the total of the activity devoted exclusively to 
athletics, we find that the white working class groups utilized 617> of 
the athletic time as compared to 397» for the white middle class. 
20 
TABLE 2 
PER CENT OF PARTICIPATION BY 10 TO 16 YEAR OLD RESPONDENTS 
IN AGENCY A IN SELECTED GROUP ACTIVITIES BY CLASS 
Group 
Activities 












Athletic 157 96 61 61 39 
Creative 
Expression 167 82 50 85 50 
Educational 81 63 78 18 22 
Comparatively, the white working class participation in athletics, 
as an isolated activity, shows 22% more participation in athletics for 
these groups than for the middle class groups. This percentage differs 
from the 97, more participation for the working class groups in athletics 
as compared to the middle class groups when the total of all group 
activities is considered. 
Table 2 shows more clearly that there is a substantially greater 
weighting of athletic programs for working class groups as compared to 
middle class groups. 
Creative Expression Activity for white working class groups 
consumed 20%, of the time allotted to all activities, as compared to 
white middle class groups which devoted 217» of their time to these 
activities. White middle class groups spent a minute amount of time more 
(17) in creative expression activities as compared with the white work¬ 
ing class groups. 
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Further insight into the analysis of Creative Expression 
activities becomes possible in Table 2 when we examine creative expres¬ 
sion activities as an isolated activity. Here, we see that both groups 
together totaled 167 instances of creative expression activity. When 
the participation of working class groups in creative expression 
activities is examined as a percentage of the total of the activity 
devoted exclusively to creative expression activities, we find that the 
number of times (507») of participation by working and middle class 
groups is the same. 
Unlike the situation which existed in athletics, where there was 
a significantly greater weighting of athletic programs for the working 
class, the working class and middle class participation in creative 
expression activities was equal. 
Educational activities for white working class groups consumed 
167, of the time allotted to all activities as compared to white middle 
class groups which devoted 47o of their time to these activities. White 
working class groups spent a significantly greater amount of time 
(127.) in educational activities than did the middle class groups. 
Table 2 makes possible additional insight into the analysis of the 
educational activities by examining it as an isolated activity. In this 
case, we see that both groups together totaled 81 instances of educa¬ 
tional activities. When the participation of white working class and 
white middle class groups in educational activities is examined as a 
percentage of the total of the activity devoted exclusively to educa¬ 
tional activities, we find that the white working class groups utilized 
787o of the educational activity time as compared to 227. for the middle 
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class groups. 
Comparatively, the white working class participation in 
educational activities as an isolated activity, shows 567o more partici¬ 
pation in educational activities as compared to the middle class 
groups. This percentage differs sharply from the 12% more participa¬ 
tion for the working class groups in educational activities, when the 
total of all group activities is considered. 
Table 2 shows more clearly that there is a substantially greater 
weighting of educational programs for working class groups as compared 
to middle class groups. 
TABLE 3 
PER CENT OF PARTICIPATION BY 10 TO 16 YEAR OLD RESPONDENTS 





















Athletic 51 0 0 51 51 
Creative 
Expression 32 0 0 32 32 
Educational 17 0 0 17 17 
Total 100 
Examination of Table 3 will indicate that the total of all 
activities participated in by the middle class groups for all cate¬ 
gories of group activities is 100. The white middle class groups 
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are the only group represented in this table because all the records 
provided by Agency B were records of middle class groups. 
In Table 3 it is shown that Athletic activity for white middle 
class groups consumed 51% of the time allotted to all activities. The 
white middle class groups devoted 32% of the time allotted to all 
activities in creative expression activities, and 17% of the time 
allotted to all activities in educational programs. This table indi¬ 
cates that the white middle class groups spent one-half of their 
allotted time in athletics, one-third of their allotted time in 
creative expression activities, and approximately one-fifth of their 
allotted time in educational activities. 
TABLE 4 
PER CENT OF PARTICIPATION BY 10 TO 16 YEAR OLD RESPONDENTS 
IN AGENCY B IN SELECTED GROUP ACTIVITIES BY CLASS 
Group 
Activities 












Athletic 51 0 0 51 100 
Creative 
Expression 32 0 0 32 100 
Educational 17 0 0 17 100 
Table 4 reveals that participation in all three categories: 
Athletics, Creative Expression, and Education by the white middle 
class groups is 100%. 
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TABLE 5 
PER CENT OF PARTICIPATION BY 10 TO 16 YEAR OLD RESPONDENTS 





















Athletic 271 151 33 120 26 
Creative 
Expression 128 120 26 8 2 
Educational 64 58 12 6 1 
Total 463 
TABLE 6 
PER CENT OF PARTICIPATION BY 10 TO 16 YEAR OLD RESPONDENTS 





















Athletic 271 151 56 120 44 
Creative 
Expression 128 120 94 8 6 
Educational 64 58 90 6 10 
Examination of Table 5 will indicate that the total of all 
activities participated in by all groups, both white working class 
and white middle class for all categories of group activity is 463. 
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Athletic activity for white working class groups consumed 337» 
of the time allotted to all activities as compared to white middle 
class groups which devoted 26% of their time to these activities. 
White working class groups spent a significantly greater amount of 
time (77.) in athletic activity than did the middle class groups. 
Table 6 makes possible additional insight into the analysis of the 
athletic group activity by examining it as an isolated activity. In 
this case, we see that both groups together totaled 271 instances of 
athletic group activities. When the participation of white working 
class and white middle class groups in athletic activities is 
examined as a percentage of the total of the activity devoted exclu¬ 
sively to athletics, we find that the white working class groups 
utilized 56% of the athletic time as compared to 447> for the white 
middle class. 
Comparatively, the white working class participation in 
athletics, as an isolated activity, shows 12% more participation in 
athletics as compared to the middle class groups. This percentage 
differs from the 77. more participation for the working class groups 
in athletics than the middle class groups, when the total of all 
group activities is considered. 
Table 6 shows more clearly that there is a substantially greater 
weighting of athletic programs for working class groups as compared to 
middle class groups. 
Creative Expression Activity for white working class groups 
consumed 26% of the time allotted to all activities, as compared to 
white middle class groups which devoted 2% of their time to these 
26 
activities. White working class groups spent a significantly greater 
amount of time (24%) in creative expression activities than did the 
middle class groups. 
Further insight into the analysis of creative expression 
activities becomes possible in Table 6 when we examine creative expres¬ 
sion activities as an isolated activity. Here, we see that both groups 
together totaled 128 instances of creative expression activity. When 
the participation of working class groups in creative expression activi¬ 
ties is examined as a percentage of the total of the activity devoted 
exclusively to creative expression activities, we find that the white 
working class groups utilized 94% of the creative expression activity 
time as compared to 6%> for the white middle class. 
Comparatively, the white working class participation in creative 
expression activities, as an isolated activity, shows 88% more partici¬ 
pation in creative expression activities as compared to the middle 
class groups. This percentage differs sharply from the 24%, more 
participation for the white working class groups in creative expression 
activities, when the total of all group activities is considered. 
Table 6 shows more clearly that there is a substantially greater 
weighting of creative expression activities for working class groups as 
compared to middle class groups. 
Educational activities for white working class groups consumed 
12% of the time allotted to all activities as compared to white middle 
class groups which devoted 1% of their time to these activities. White 
working class groups spent a significantly greater amount of time (11%) 
in educational activities than did the middle class groups. Table 6 
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makes possible additional insight into the analysis of the educational 
activities by examining it as an isolated activity. In this case, we 
see that both groups together totaled 64 instances of educational 
activities. When the participation of white working and white middle 
class in educational activities is examined as a percentage of the 
total of the activity devoted exclusively to educational activities, 
we find that the white working class groups utilized 90%, of the educa¬ 
tional activity time as compared to 107» for the middle class groups. 
Comparatively, the white working class participation in educa¬ 
tional activities, as an isolated activity, shows 80% more participa¬ 
tion in educational activities as compared to the middle class groups. 
This percentage differs sharply from the 12% more participation for 
the working class groups in educational activities, when the total of 
all group activities is considered. 
Table 6 shows equally as clear that there is a substantially 
greater weighting of educational programs for working class groups 
as compared to middle class groups. 
Table 7 and Table 8 show the programs of Negro working class, 
white working class, and white middle class groups. Agency D is the 
only agency, of the four whose group records were used in the study, 
that served Negroes. 
Table 7 indicates that the total of all activities participated 
in by all groups, both Negro working class and white working class, 
and white middle class, for all categories of group activity is 584. 
Athletic activity for Negro working class groups consumed 23% 
of the time allotted to all activities, as compared to white working 
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class and middle class groups which devoted 41% of their time to these 
activities. Negro working class participated a lesser amount of time 
(18%) in athletic activities as compared to the white working class and 
white middle class groups. Table 8 makes possible additional insight 
into the analysis of the athletic group activity by examining it as an 
isolated activity. In this case, we see that the three groups together 
totaled 375 instances of athletic group activities. When the partici¬ 
pation of Negro working class, white working class, and white middle 
class groups in athletic activities is examined as a percentage of the 
total of the activity devoted exclusively to athletics, we find that 
the Negro working class groups utilized 36% of the athletic time as 
compared to 64% for the white working class and white middle class 
groups. 
TABLE 7 
PER CENT OF PARTICIPATION BY 10 TO 16 YEAR OLD RESPONDENTS 






























Athletic 375 136 23 57 10 182 31 
Creative 
Expression 142 56 10 23 4 63 11 




PER CENT OF PARTICIPATION BY 10 TO 16 YEAR OLD RESPONDENTS 
IN AGENCY D IN SELECTED GROUP ACTIVITIES 






























Athletic 375 136 36 57 15 182 49 
Creative 
Expression 142 56 39 23 17 63 44 
Educational 67 19 29 14 21 34 50 
Comparatively, the Negro working class participation in athletics, 
as an isolated activity, shows 29% less participation in athletics as 
compared to the white working class and white middle class groups. This 
percentage differs from the 18% more participation for the white working 
class and white middle class groups in athletics, when the total of all 
group activities is considered. 
Table 8 shows more clearly that there is a substantially greater 
weighting of athletic programs for white working class and white middle 
class groups as compared to Negro working class groups. 
Creative Expression Activity for Negro working class groups 
consumed 10% of the time allotted to all activities, as compared to 
white working class and white middle class groups which devoted 15% of 
their time to these activities. Negro working class groups spent a 
significantly less amount of time (5%.) in creative expression activities 
than did the white working class and white middle class groups. 
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Further insight into the analysis of creative expression 
activities becomes possible in Table 8 when we examine creative expres¬ 
sion activities as an isolated activity. Here, we see that the three 
groups together totaled 142 instances of creative expression activities. 
When the participation of Negro groups in creative expression activities 
is examined as a percentage of the total of the activity devoted exclu¬ 
sively to creative expression activities, we find that the Negro working 
class groups utilized 397, of the creative expression activity time as 
compared to 61% for the white working class and white middle class groups. 
Comparatively, the Negro working class participation in creative 
expression activities, as an isolated activity, shows 2270 less partici¬ 
pation in creative expression activities as compared to the white work¬ 
ing class and white middle class groups. This percentage differs 
significantly from the 5% less participation for the Negro working class 
groups in creative expression activities, when the total of all group 
activities is considered. 
Table 8 shows more clearly that there is a substantially greater 
weighting of creative expression activities for white working class and 
white middle class groups as compared to Negro working class groups. 
Educational activities for Negro working class groups consumed 
3% of the time allotted to all activities as compared to white working 
class and white middle class groups which devoted 8%, of their time to 
these activities. Negro working class groups spent a significantly 
less amount of time (5%) in educational activities than did the white 
working class and white middle class groups. Table 8 makes possible 
additional insight into the analysis of the educational activities by 
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examining it as an isolated activity. In this case, we see that the 
three groups together totaled 67 instances of educational activities. 
When the participation of Negro working class, white working class and 
white middle class is examined as a percentage of the total of the 
activity devoted exclusively to educational activities, we find that 
the Negro working class groups utilized 29% of the educational 
activity time as compared to 71% for the white working class and white 
middle class groups. 
Comparatively, the Negro working class participation in educa¬ 
tional activities, as an isolated activity, shows 42% less participation 
in educational activities as compared to the white working class and 
white middle class groups. This percentage differs sharply from the 
5%, less participation for the Negro working class groups in educational 
activities, when the total of all group activities is considered. 
It is clearly shown in Table 8 that there is a substantially 
greater weighting of educational programs for white working class and 
white middle class groups as compared to Negro working class groups. 
Athletic activity for Negro working class and white working 
class groups consumed 33%, of the time allotted to all activities as 
compared to white middle class groups which devoted 31%, of their time 
to these activities. Negro working class and white working class spent 
a minute amount of time (2%) in athletic activity than did the middle 
class groups. Table 8 makes possible additional insight into the 
analysis of the athletic group activity by examining it as an isolated 
activity. In this case, we see that the three groups together totaled 
375 instances of athletic group activities. When the participation of 
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Negro working class and white working class groups in athletic activi¬ 
ties is examined as a percentage of the total of the activity devoted 
exclusively to athletics, we find that the Negro working class and 
white working class groups utilized 517» of the athletic time as compared 
to 497, for the middle class groups. 
Comparatively, the Negro working class and white working class 
participation in athletics as an isolated activity, shows 27» more 
participation in athletics for the working class groups as compared to 
the white middle class groups. This percentage is the same as the 27» 
more participation in athletics for the Negro working class and white 
working class groups, as compared to white middle class groups, when the 
total of all group activities is considered. 
Table 8 shows more clearly that there is a minute weighting of 
athletic programs for Negro working class and white working class 
groups as compared to white middle class groups. 
Creative Expression Activity for Negro working class and white 
working class groups consumed 147» of the time allotted to all activities, 
as compared to white middle class groups which devoted 117, of their time 
to these activities. Negro working class and white working class groups 
spent a minute amount of time (37») in creative expression activities 
than did the middle class groups. 
Further insight into the analysis of creative expression 
activities becomes possible in Table 8 when we examine creative expres¬ 
sion activities as an isolated activity. Here we see that the three 
groups together totaled 142 instances of creative expression activity. 
When the participation of Negro working class and white working class 
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groups in creative expression activities is examined as a percentage 
of the total of the activity devoted exclusively to creative expression 
activities, we find that Negro working class and white working class 
groups utilized 56% of the creative expression activity time as compared 
to 44% for the white middle class groups. 
Comparatively, the Negro working class and white working class 
participation in creative expression activities, as an isolated 
activity, shows 6% more participation in creative expression activities 
than for white middle class groups. This percentage differs slightly 
from the 3% more participation for the Negro working class and white 
working class groups in creative expression activities, when the total 
of all group activities is considered. 
Table 8 shows more clearly that there is a substantially greater 
weighting of creative expression activities for Negro working class and 
white working class groups, as compared to white middle class groups. 
Educational activities for Negro working class and white working 
class groups consumed 5%> of the time allotted to all activities as 
compared to white middle class groups which devoted 6%, of their time to 
these activities. Negro working class and white working class spent a 
lesser amount of time (1%) in educational activities than did the white 
middle class groups. Table 8 makes possible additional insight into 
the analysis of the educational activities by examining it as an 
isolated activity. In this case, we see that the three groups together 
totaled 67 instances of educational activities. When the participation 
of Negro working class and white working class and white middle class 
in educational activities is examined as a percentage of the total of 
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the activity devoted exclusively to educational activities, we find 
that the Negro working class and white working class groups utilized 
50%, of the educational activity time as compared to 50% for white 
middle class groups. 
Comparatively, the Negro working class and white working class 
and white middle class participation in educational activities, as an 
isolated activity, is the same. 
The equal percentage of Negro working class and white working 
class and white middle class in educational activities, as an isolated 
activity, differs minutely from the 1%> greater amount of participation 
by white middle class groups in educational activities when the total 
of all group activities is considered. 
Table 9 shows the percentage of the participation by class of 
Negro and white working class groups and white middle class groups 
in all group programs. The total includes the participation of all 
groups from the four agencies. Examination of the table will reveal 
that the total number for all group activities was 1552. 
Athletic activity for Negro and white working class groups 
consumed 28% of the time allotted to all activities as compared to 
white middle class which devoted 27% of their time to these activities. 
Negro and white working class spent a minimal amount more time (17») in 
Athletics than the middle class groups. 
Table 9 also indicates that Negro and white working class groups 
consumed 18% of the time allotted to all activities in Creative Expres¬ 
sion programs as compared to the middle class groups who devoted 12% of 
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TABLE 9 
TOTAL PER CENT OF PARTICIPATION BY 10 TO 16 YEAR OLD RESPONDENTS IN ALL GROUP SERVING AGENCIES 
AND GROUP ACTIVITIES BY NEGRO WORKING CLASS, WHITE WORKING CLASS, AND 
WHITE MIDDLE CLASS GROUPS 









































Agency A 405 0 96 96 61 61 0 82 82 85 85 0 63 63 18 18 
Agency B 100 0 0 0 51 51 0 0 0 32 32 0 0 0 17 17 
Agency C 463 0 151 151 120 120 0 120 120 8 8 0 58 58 6 6 
Agency D 584 136 57 193 182 182 56 23 79 63 63 19 14 33 34 34 
Total 1552 440 414 281 188 154 75 
Total 
Per Cent 28 27 18 12 10 5 
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TABLE 10 
TOTAL PER CENT OF PARTICIPATION BY 10 TO 16 YEAR OLD RESPONDENTS IN ALL GROUP 
SERVING AGENCIES IN SELECTED GROUP ACTIVITIES BY NEGRO WORKING CLASS, 
WHITE WORKING CLASS, AND WHITE MIDDLE CLASS GROUPS 









































Agency A 405 0 0 96 61 157 0 0 82 85 167 0 0 63 18 81 
Agency B 100 0 0 0 51 51 0 0 0 32 32 0 0 0 17 17 
Agency C 463 0 0 151 120 271 0 0 120 8 128 0 0 58 6 64 
Agency D 584 136 136 57 182 239 56 56 23 63 86 19 19 14 34 48 
Total 1552 136 718 56 413 19 210 
Total 
Per Cent 9 46 4 27 1 13 
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their time to these activities. The working class groups spent a 
significantly greater amount of time (6%) in Creative Expression 
activities than the middle class groups. 
Educational Activities for working class groups consumed 107» of 
the time allotted to all activities as compared to middle class groups 
who devoted 57, of their time to these activities. The working class 
groups spent a significant amount more time (57,) in educational activi¬ 
ties than the middle class. 
In Table 10 the percentage of the participation by race of 
Negro groups and white groups in all group programs is shown. The 
total 1552 includes the participation of the four agencies. 
Athletic activity for Negro groups consumed 97o of the time 
allotted to all activities as compared to the white groups who devoted 
467, of the time to these activities. White groups spent a significantly 
greater amount of time in Athletics (377.) than the Negro groups. 
It is indicated also in Table 10 that Creative Expression 
Activities for Negro groups consumed 47, of the time allotted to all 
activities as compared to the white groups who devoted 277, of their 
time to these activities. White groups spent a significantly greater 
amount of time (237.) in creative expression activities than did the 
Negro groups. 
Educational activity for Negro groups consumed 17, of the time 
allotted to all activities as compared to the white groups who devoted 
137o of their time to these activities. The white groups spent a 
significantly greater amount of time (127,) in educational activities 
than Negro groups 
CHAPTER III 
SUMMARY AND CONCLUSIONS 
Programs in group-serving agencies for children of Negro working 
class and Negro middle class and white working class and white middle 
class were the basis for this study. That there might be a difference 
in programs available to persons based upon race or class was a concern 
of this research. Records of 68 groups were used in the study. These 
records were selected from among the groups whose members ranged in age 
from ten to sixteen served by four group-serving agencies in New Orleans, 
Louisiana, for the period 1959-63 covering the months of September to 
May. 
The four agencies which provided records for the study were 
listed as group-serving agencies in the 1963-64 Social Service Directory 
of New Orleans, Louisiana. Two Negro agencies were listed among the six 
group-serving agencies in the Directory but they were eliminated because 
there were no group records available from one of them and the other had 
no groups during the designated period of time covered by the research. 
All of the agencies which provided records serve both males and 
females within the age range ten to sixteen years of age. Three of 
these agencies serve white membership only. The fourth agency serves 
Negro and white. Two of the agencies serve white working class and 
white middle class. One serves white middle class only and one serves 
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both Negro and white working class and white middle class. 
The occurrence of programs of all groups was recorded on a 
schedule which listed 13 different areas of possible program used in 
group-serving agencies. Discussions were listed on the schedule as 
a possible area of program. However, in compiling the data it was 
decided that Discussions should be excluded. The discussions in the 
groups did not meet the researchers' criteria for discussions as a 
program activity. The data revealed that most of the discussions 
participated in by groups were planning sessions for follow-up meetings 
The researchers' criteria for discussions as a program activity were 
debates, speakers, panels or other kinds of shared information or ideas 
among group members. 
After all occurrences of programs were recorded on the schedules 
the twelve categories of program were arranged in three broader cate- 
gories--composed of related programs. These were: (1) Athletic 
Activities, (2) Creative Expression Activities, and (3) Educational 
Activities. 
It was hypothesized that in a study of the groups' activities: 
1. There would be 
A. more educational activities among white groups 
than among Negro groups. 
B. more creative expression activities among white 
groups than among Negro groups. 
C. less athletic activities among white groups than 
among Negro groups. 
2. There would be 
A. more educational activities among middle class 
groups than among working class groups. 
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B. more creative expression activities among middle 
class groups than among working class groups. 
C. less athletic activities among middle class 
groups than among working class groups. 
The findings of the study will be presented according to the 
sequence of the hypotheses. The findings are presented showing 
(1) the percentage of participation in a particular category as related 
to total program inclusive of the three program categories, and (2) the 
percentage of participation in an individual category by particular 
groups. 
In each case, findings of the four agencies combined will be 
shown and then the findings by individual agencies. 
Hypotheses 1-A stated that there would be more educational 
activities among white groups than among Negro groups. When total 
program was considered and data from all four agencies were combined, 
the data shewed that white groups participated in educational activi¬ 
ties 127c (see Table 10) more than Negro groups. 
These data supported the hypothesis that there would be more 
educational activities among white groups than among Negro groups. 
It should be pointed out that there were few Negroes included 
in the study because only Agency D served Negroes. This fact may 
account for the low percentage of Negro participation in educational 
activities when data from the four agencies were combined. However, 
when the data from Agency D were examined, the data showed that white 
groups participated in educational activities 57» (see Table 7) more 
than Negro groups when total program was considered. 
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The low percentage of Negro participation in educational 
activities in Agency D may be due to the failure of the agency to 
recognize the need for growth-oriented programs. There is also the 
possibility that Agency D is limiting its educational programs for 
Negroes due to preconceived stereotypes that Negroes desire only 
programs which are physical and non-intellectual. However, the primary 
reason for the low percentage of Negro participation in educational 
activities in Agency D may be that the Negro groups chose their own 
activities based on their previous experience and the agency staff 
failed to give them direction in making program choices. 
Hypothesis 1-B stated that there would be more creative expres¬ 
sion activities among white groups than among Negro groups. When total 
program was considered and data from all four agencies were combined, 
the data showed that white groups participated in creative expression 
activities 23% (see Table 10) more than Negro groups. 
These data supported the hypothesis that there would be more 
creative expression activities among white groups than among Negro 
groups. 
Again the small sampling of Negro groups may have played a part 
in the low percentage of Negro participation when total program was 
considered and data from all four agencies were combined. The data 
from Agency D were examined to see if these data would support the 
hypothesis. In Agency D, the only agency which served Negroes, white 
groups participated in creative expression activities 5%. (see Table 8) 
more than Negro groups. When creative expression activities in 
Agency D were examined as an isolated activity, the data showed that 
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white groups consumed 56% (see Table 8) of the total time in creative 
expression activities as compared to the Negro groups who consumed 44% 
of the time. White groups utilized almost two-thirds of the creative 
expression time as compared to the one-third of the time consumed by 
Negro groups. 
Hypothesis 1-C stated that there would be less athletic 
activities among white groups than among Negro groups. When total 
program was considered and data from all four agencies were combined, 
the data shewed that white groups participated in Athletics 37% (see 
Table 10) more than Negro groups. 
These data did not support the hypothesis that there would be 
less athletic activities among white groups than among Negro groups. 
The data from Agency D were examined to see if these data would 
support the hypothesis. However, these data failed to support the 
hypothesis. The researchers thought there would be a significant 
weighting of Negro participation in athletic activities in Agency D 
since there was a very low percentage of Negro participation in educa¬ 
tional activities. However, the data showed that white groups partici¬ 
pated in athletic activities 18% more times than Negro groups when the 
total program of Agency D was considered. 
When athletic activities in Agency D were examined as an 
isolated activity, the data showed that white groups consumed 647» of 
the athletic activities time as compared to the 36% of the time 
consumed by Negro groups. 
It is possible that white groups in Agency D participated in 
more athletic activities than Negroes because the agency believes that 
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white groups received enough educational activities in the schools. 
But if this is so, it would seem that Negroes would be offered more 
educational activities in the agency. 
It might be noted that the total program was basketball in the 
Negro agency that was excluded from the study because it had no 
records available. This situation was one reason for the researchers' 
hypothesis that there would be less athletic activities for white 
groups than for Negro groups. 
Hypothesis 2-A stated that there would be more educational 
activities among middle class groups than among working class groups. 
When total program was considered and data from all four agencies were 
combined, the data shewed that working class groups participated in 
educational activities 57» (see Table 9) more than middle class groups. 
These data did not support the hypothesis that there would be 
more educational activities among middle class groups than among 
working class groups. 
The data from individual agencies were examined to see if a 
different picture of the participation of working class and middle 
class groups in educational activities would be revealed. In Agency A, 
working class groups participated in educational activities 12% (see 
Table 1) more than middle class groups. A similar situation existed 
in Agency C where working class groups participated in educational 
activities 13% (see Table 5) more than middle class groups. These 
data did not support the hypothesis. 
These data may be explained by the rationale that working class 
groups need more educational program because their educational 
44 
background is usually inferior to the educational background of the 
middle class groups. Another explanation might be that working class 
groups place more value on educational activities than middle class 
groups because they know that education is an essential requirement 
for upward mobility in the American class system. These data can 
serve to refute the stereotype that working class groups have no 
interest in educational activity. 
Data from Agency B and Agency D were examined to see if the 
hypothesis could be supported. The data revealed that middle class 
groups in Agency B participated in educational activities 17% (see 
Table 5) of the time when total program was considered. However, 
there were no group records available for working class groups in 
Agency B. Hence, no comparison could be made between the selectivity 
in programs of the working class and middle class groups. 
In Agency D, middle class groups participated in educational 
activities 1% (see Table 7) more than working class groups. The data 
from Agencies B and D supported the hypothesis. However, this support 
was less than significant. The fact that Agency B had no records of 
working class groups and the minute difference in the percentage of 
participation in educational activities by working class and middle 
class groups in Agency D suggested further examination of the data. 
Educational activities were examined as an isolated activity to 
see what the percentage of participation by working class and middle 
class groups was in each agency. In Agency A,working class groups 
consumed 167» (see Table 2) of the educational activity time as compared 
to the 47» of the time spent by the middle class groups in educational 
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activities. Middle class groups in Agency B consumed 100% (see 
Table 4) of the educational activity time because there were no working 
class groups. In Agency C, working class groups consumed 90% (see 
Table 6) of the educational activity time as compared to the 10% of the 
time spent by middle class groups in educational activities. In 
Agency D, working class groups consumed 50% (see Table 8) of the 
educational activity time spent by middle class groups in educational 
activities. These data show that the percentage of participation for 
working class groups in the educational activities time was more in 
Agencies C, A, and D. Agency B served no working class groups so the 
percentage of participation for middle class groups in educational 
activities was inevitably 1007, (see Table 4). 
Hypothesis 2-B stated that there would be more creative expres¬ 
sion activities among middle class groups than among working class 
groups. When total program was considered and the data from all four 
agencies were combined, the data showed that the working class groups 
participated in creative expression activities 6% (see Table 9) more 
times than middle class groups. 
These data failed to support the hypothesis that there would 
be more creative expression activities among middle class groups than 
among working class groups. 
The greater percentage of working class participation in creative 
expression activities as compared to the middle class participation in 
these activities may be explained in several ways. One explanation 
might be that working class groups have a tendency to participate in 
activities that are physical. Another explanation might be that working 
class groups are less verbal than middle class groups because of their 
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culture which does not place much emphasis on verbal skills. None of 
these explanations seem adequate enough because when total program was 
considered, working class groups participated more in educational activ¬ 
ities than the middle class groups. The most probable reason for the 
greater percentage of participation of working class groups in creative 
expression activities as compared to middle class groups in these activ¬ 
ities is that groups, when offered their choice of program, choose those 
things which they have experienced. It is the duty of the staff who 
work with these groups to broaden the horizons of the group members 
through introduction of new kinds of programs. 
The data from individual agencies were examined to see if a 
different picture of the working class and middle class participation 
in creative expression activities might be revealed. In Agency A, 
middle class groups participated in creative expression activities 
17o (see Table 1) more than working class groups when total program 
was considered. The difference in the percentage of participation of 
the middle class groups in creative expression activities as compared 
to working class groups in these activities was not significant. 
In Agency B, when total program was considered, the middle 
class participation in creative expression activities was 1007» (see 
Table 3). This absolute figure was the result of the absence of 
records of working class groups in the agency. Data from Agencies C 
and D showed that working class groups participated in creative 
expression activities more than the working class groups when total 
program was considered. In Agency C, working class groups participated 
in creative expression activities 247> (see Table 5) more than middle 
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class groups. The working class groups in Agency D participated in 
creative expression activities 37> (see Table 7) more than the middle 
class groups. These data did not support the hypothesis. 
In order to gain further insight into the participation of 
working class and middle class groups in creative expression activities, 
these activities were examined as an isolated activity in each agency. 
In Agency A, working class groups consumed 78% (see Table 2) of the 
creative expression time as compared to the 22% of the time spent by 
the middle class groups in these activities. The middle class groups 
in Agency B consumed 100% (see Table 4) of the creative expression time 
since there were no working class groups. In Agency C, the working 
class groups consumed 96% of the creative expression time as compared 
to the middle class groups who consumed 4% of the time. The working 
class groups in Agency D consumed 56% of the creative expression time 
as compared to the 447» of the time consumed by the middle class groups. 
When creative expression activities was examined as an isolated 
activity in each agency, the data showed that working class groups 
participated in more of the creative expression time than the middle 
class groups in all agencies except Agency B which had no records of 
working class groups. 
After looking at the entire picture of the participation of 
working class groups and middle class groups in creative expression 
activities in each agency, it was apparent that the data did not 
support the hypothesis that there would be more creative expression 
activities among middle class groups than among working class groups. 
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Hypothesis 2-C stated that there would be less athletic 
activities among middle class groups than among working class groups. 
When total program was considered and data from all four agencies were 
combined, the data showed that working class groups participated in 
athletic activity 1% (see Table 10) more than middle class groups. 
These data supported the hypothesis that there would be less 
athletic activities among middle class groups than among working class 
groups. 
It is possible that the working class groups participated in 
athletic activities more than the middle class groups because compe¬ 
tence in athletics is one way that the working class may gain status 
in the American society. Many of America's top athletes have become 
financial successes because professional athletics is a big business 
that pays handsome rewards. The fame and fortune that youth can 
associate with athletics may serve as motivation for them to become 
good athletes. 
Many working class youth go to social agencies seeking only 
leisure time activities. They may participate in athletics because 
physical activities are healthy means of having fun. Unless these 
youth are given direction by staff in choosing their programs, they 
may never become aware of the possibilities available through enriched 
leisure time activities. 
The data of total program from individual agencies were examined 
to get a clearer picture of the participation of working class and 
middle class groups in athletic activities. In Agency A, working 
class groups participated in athletic activities 9% (see Table 1) more 
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than middle class groups. Working class groups participated in 
athletic activities 77, (see Table 5) more than middle class groups in 
Agency C. In Agency D, working class groups participated in athletic 
activities 27» (see Table 7) more than the middle class groups. 
The data from Agencies A, C, and D supported the hypothesis 
that there would be less athletic activities among middle class groups 
than among working class groups. These data further indicated that 
there is a significant weighting of athletic programs for working class 
groups as compared to middle class groups. 
When the data of total program from Agency B were examined, it 
was revealed that middle class participation in athletic activities 
was 517o. These data did not support the hypothesis. There were no 
group records available for working class groups. More than one-half 
of the total program of middle class groups in Agency B was in 
athletic activities. The data was re-examined to ascertain the 
percentage of total time spent in educational activities as compared 
to athletic activities. It was revealed that middle class groups in 
Agency B participated in educational activities one-fourth of total 
program time as compared to one-half of the total program time spent 
in athletic activities. 
The data from Agency B indicates that the middle class groups 
in this agency might need direction from the staff in making program 
choices if the groups choose their own programs. 
Athletic activities were examined as an isolated activity in 
each agency to get a complete picture of the working class and middle 
class participation in these activities. In Agency A, working class 
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groups consumed 61% (see Table 2) of the athletic activity time as 
compared to the 39% of the athletic activity time spent by middle 
class groups. Working class groups in Agency C consumed 56% (see 
Table 6) of the athletic activity time as compared to the 44%, of the 
athletic activity spent by middle class groups. In Agency D, working 
class groups consumed 51% (see Table 8) of the athletic activity time 
as compared to the 49% of the time spent by middle class groups. 
Data from Agencies A, C, and D lend further support to the 
hypothesis that there would be less athletic activities among middle 
class groups than among working class groups. 
When athletic activities were examined as an isolated activity 
in Agency B, it was revealed that the percentage of participation for 
middle class groups in athletic activities was 100% (see Table 4). 
These data did not support the hypothesis. However, there were no 
working class groups in Agency B with which to compare the middle 
class groups. 
Recommendations 
As a result of this study the researchers recommend the 
following : 
1. Further research should be done in the area of 
programs of group-serving agencies. 
2. Group-serving agencies should provide services 
to all people regardless of race, creed, color 
or class. 
3. Program should be based on personal and social 
needs and interests rather than on preconceived 
stereotypes about what groups want as programs. 
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4. Groups should be given direction by the staff 
in choosing their programs. 
5. Groups should be given the opportunities to 
plan their own destinies. 
6. Group-serving agencies should attempt to 
enrich their programs so that the horizons of 





Instructions: Place an (x) on the appropriate line 
or write in the proper word where it 
says "other". 
I. Identifying Data 
A. Group B. Race C. Sex D. Size 
1. A 1. Negro 1. Male 1. 2-8 
2. B 
3. C 2. White 2. Female 2. 9-15 
4. D 







Less than 60 min. 
60 min.  
90 min.  
120 min.  
180 min.  
240 min.  
240 min. & over 
5. 12-14 9. 15-16. 
6. 12-15  
7. 13-15  
8. 14-16 
G. Season 
1. Fall 2. Winter 3. Spring 
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H. Time Span 
1. September, 1959 - May, 1960  
2. September, 1960 - May, 1961  
3. September, 1961 - May, 1962  
4. September, 1962 - May, 1963  
II. Group Activities 
A. Individual Sports B. Team Games 
1. archery 1. football 
2. badminton 2. basketball 
3. bowling 3. volleyball 
4. fishing 4. softball 
5. other 5. other 
Indoor Activities 
1. table games 
D. Arts & Crafts 
1. woodwork 
2. parties 2. ceramics 
3. novelty games 3. paintings 
4. ccmbat stunts 4. model clay 
5. others 5. others 
Dramatics 
1. creative plays 
F. Dancing 
1. folk 
2. puppetry 2. square 
3. pantomime 3. social 
4. choral reading 4. modern 
5. other 5. other 
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G. Field Trips 
1. governmental  
2. commercial  
3. industrial  
4. educational  
5. other  
I. Discussions 
1. debates  
2. speakers  
3. group  
4. panel  
5. other  
K. Citizenship Training 
1. Civic projects  
2. serving on adult 
groups  
3. mock balloting  
4. using voting machines 
5. other  
M. Outdoor Activities 
1. hunting  
2. treasure hunts   
3. cook-outs  
4. festivals  
. others  
H. Au io-Vi ual Aids 
1. movies  
2. slides  
3. tape recordings 
4. disc recordings 
5. other  
J. Intellectual Activities 
1. Agency library use_ 
2. poetry 
3. literary contests _ 
4. symposium  
5. other  
L. Music 
1. choral  
2. instrumental  
3. song games  
4. group singing  




Instructions: Please place an (x) in the appropriate space 
to the right of each occupation for the 
"breadwinner" of each individual in the named 
group. 
Group  Years  
Occupations Group Members 
1. Factory worker  
2. Laborer  
3. Farmer 
4. Servant 
5. Waiter or bartender 
6. Recipient of funds from public 
or private resources 
7. Small business owner or 
operator 
8. Members of service profes¬ 
sions (i.e., teacher, 





10. Office worker 
Group Members 
11. Store or factory manager 
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